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Reading Aims  
 

 To build on the children’s language experiences and early reading skills that they have 

already acquired.  

 For pupils to emerge from inexperienced readers to independent readers who read a 

variety of texts for different purposes.  

 To look for higher standards because we have high expectations of our children.  

 For children to develop as readers and to be able to enjoy reading for pleasure, alone or as 

a shared experience with an adult or their peers. We want children to be able to read 

independently and be able to follow personal interests, use their research skills to extend 

their knowledge and understanding.  

 To recognise that reading plays an important part of education and life. 

 To foster a respect for books literature and text. 

 
Reading at the Hill 

 

 The staff display books attractively throughout the school and in every classroom to 

encourage respect and interest.  Each class has a book corner which celebrates a 

book/author that is age appropriate to that year group.  This display changes as the whole 

class book is completed and the new one started. 

 Every classroom has a good selection of books in the class reading corner that are age 

appropriate and of high interest to the children.   

 Throughout the school children participate in paired, group, shared and guided reading 

activities in literacy lessons and as cross curricular opportunities in other subjects. 

 Children to access texts through whole class/group/guided reading, and through 

independent reading daily. 

 Children come into contact with all genres and types of reading material. 

 The writing units followed by the school are based on high quality literature. 

 DEAR time happens at least once weekly, where all members of a class drop everything and 

read a book of their choice. 

 Teachers display a range of scripts throughout school (i.e. computer, handwritten) within 

interactive displays. 



 

 

 

 Children are encouraged to listen, when feasible, to pre-recorded stories and 

discuss/deconstruct/evaluate. 

 Teachers provide time for children to read individually or engage in structured reading 

activities through D.E.A.R. time in Key Stage 2. 

 We use accelerated reader to level the books and assign children books appropriate to their 

reading ability. 

 Star Reader is used to assess reading and give reading ages. 

 Reading interventions happen as appropriate to close the gaps in learning. 

 Children are encouraged to visit the library at lunch time when the library is staffed. 

 
Home reading 
 
In key stage 1, home/school reading books have been banded.  PM Benchmarking is used to 
ascertain pupil’s abilities and a book is matched accordingly.  A selection of books are also 
matched to the letters and sounds scheme used for phonics and are sent home additionally, when 
appropriate.   
 
In key stage 2 pupils are given a book in accordance with the Accelerated Reading scheme that we 
use in school.  Reading books are provided at the right level for individual pupils. These books are 
taken home to share with an adult.  Pupils have regular opportunities to change their reading 
books in school and the opportunity to take a quiz to check for their understanding of what they 
have read. Parents, pupils and class teachers use the reading logs to communicate about the 
pupil’s abilities and attitudes towards reading. Positive comments that encourage children to read 
more and engage with books are encouraged.  Pupils who read regularly at home are rewarded by 
the class teacher. 
 
 
Rewarding Reading 
 
Children are rewarded for reading regularly at home, if they read five times they are entered into 
the weekly raffle with the opportunity of winning a book.   
Children are also rewarded for reading a variety of books and making good us of the school library 
via the Reading Challenge.  Pupils are asked to read and complete reviews which are recorded.  
Those who complete the challenge are rewarded at the end of the year. 
The class with the most reads in one week is able to visit the library to share stories and enjoy 
juice and biscuits. 
 
 
Phonics 
 
The school uses letters and sounds to plan phonics sessions which are taught as whole class 
sessions in the early years and key stage one.  In key stage two, children who still need to access 
phonics do so as part of an intervention. 
 



 

 

 

N.B. For more details please see the schools phonics policy. 
 
 
 
 
 
The Reading Session  
 
We use whole class reading sessions to enable learners to become independent, able readers, who 
understand and appreciate texts. These taught sessions take place daily, the class access an age 
appropriate text that is differentiated and are taught a skill/revisit a skill at the start of every 
session.  This skills are to retrieve, summarise, deduce and infer and then evaluate information.  
They are then given the opportunity to practise this on their own.  
 
Critical reading happens during the session with a small group.  The teacher or teaching assistant 
leads the session, and focuses on developing pupil’s ability to become independent readers, 
thinkers and learners. The critical session allows for teachers to choose texts of high interest for 
that group and to make the text appropriate to their reading ability.  It enables the teacher to 
make best use of teacher assessments to identify areas of weakness that need to be built upon 
and therefore teach appropriately.   
 
Questioning  
 
Key questions from the book will be planned for in advance and recorded on the plans. Class 
teachers will need a good knowledge of the text they have chosen for a particular group in order 
to plan effective questioning. Questioning will link to the learning objective and allow pupils an 
opportunity to extend and consolidate their reading skills. Questions should develop children’s 
understanding at three levels; literal questions, asking pupils to recall information that is directly 
stated in the text, deductive or inferential questions asking pupils to work out answers by reading 
between the lines, by combining information found in different parts of the text and by going 
beyond the information given, and evaluative or response questions asking pupils to go beyond 
the text by, for example, thinking whether the text achieves its purpose, or making connections 
with other texts. Asking too many questions can discourage children from giving elaborate or 
thoughtful answers. Alternative strategies can provide more thinking time, allow more children to 
respond and open up deeper discussion. For example class teachers can start discussions from a 
key sentence in the text, invite pupils to elaborate on their responses, make a challenging 
statement and invite children’s questions.  
 
 
Helping our pupils learn to read – the strategy check 
The school helps children to read by teaching them a range of strategies to use to help them along 
the way.  The purpose of a ‘strategy check’ is to give the children an opportunity to practice and 
remember the different strategies they need to apply in order to read and understand texts. The 
strategy check is split into 3 stages which are broken down in steps that the children need to be 
taught and practise regularly.   
 
 
 



 

 

 

STAGE 1 - Early readers  
 
1-to-1 pointing:  
Children practice pointing using a sentence from the story. Children show and use a pointing 
finger.  
 
Predicting:  
Cover a word – predict what it could be and check. Model predicting a word – checking all 
searchlights.  
 
Checking initial/final sounds – does that look right?  
Cover the first/last letter – predict, then check. Point to the first letter – get your mouth ready to 
make the sound. Find the letter on an alphabet card.  
Applying phonics to read words  
List some more challenging words in the text – decode these together using phonics – 
predict/discuss the meanings.  
 
Checking meaning – does that make sense?  
Explain that reading should always make sense. Practice re-reading to check meaning. Read a 
sentence – check that it makes sense. Give the children two options – which one makes sense? 
Discuss what is happening on the page.  
 
Re-reading to check  
Explain to the children the importance of going back and checking their reading. Model re-reading; 
practice re-reading.  
 
STAGE 2 - Developing Readers  
 
Ask children to name the strategies they can use when they are unable to read a word.  
Ask the children to share the different things they can do when they don’t understand a word, 
sentence of section or text.  
 
Inferring meaning of unknown words: list some more challenging words from the guided book on 
the board. Ask the children to read the words and predict what they mean. Read them the whole 
sentence so they can check their predictions.  
 
Text layout: analyse a page of text (e.g. non-fiction) – how is it organized? Why? How do we read 
it?  
 
Decoding unknown words: record difficult words from the text on cards or the board. Ask children 
to decode these words and explain how what they did (i.e. syllables; phonics; knowing parts of 
words etc.) or predict the meaning of the words.  
 
Checking meaning: read a sentence from the text which is more challenging; discuss what it 
means and how they know.  
 
 
 



 

 

 

STAGE 3 - Active reading strategies:  
 
Asking questions while they are reading 
 
Visualising: read a section of text – ask children to think about what pictures they see in their 
head.  
 
Predicting: read the opening paragraph – summarize what they know so far and predict what 
might happen next – read the next paragraph to check. 
 
Reading longer sentences (complex sentences): record the main clause from a complex sentence 
on the board – read it and discuss what it means – explain that authors often add more 
information to the sentence (subordinate clause) – add the subordinate clause and discuss what it 
means – add it to the main clause and discuss how the two clauses relate to each other – locate 
the comma and explain that the clauses are usually split by a comma.  
 
Identifying the main points (summarising): read the opening paragraph of the text to the children 
and ask them to identify the main points – list these on the board and discuss why other 
information is not key to the story.  
 
Scanning: turn to a page of the text and model how you scan the text for information – use a 
highlighter.  
 
Skimming: model reading a paragraph quickly, looking for specific information (e.g. main 
characters; clues about setting).  
 
 
Use of the Library 
Children are encouraged to visit the library during lunch time slots when the library is staffed.  
Through regular trips to the library the children understand its organisation from colour coding 
through to the Dewey system.  They also develop their ability to use alphabetical order to search 
for an author.  The library is used during class sessions to encourage the children to develop their 
independent research skills.   
 
Assessment  
Star Reading 
Effective feedback is provided to the children in the group and is aligned closely with their learning 
objectives. Children are clear about the next steps needed to improve their reading. 
 
Teacher Assessment  
Teachers assess the children’s abilities using the milestones and small steps grids which are 
situated in the front of each child’s reading exercise books.  Teachers use these to plan reading 
activities and monitor the child’s achievements against these. 
These documents are then used to identify gaps and issue children with targets. 
 
PIRA 
Each term children complete a standardised reading test.  These assessments help to inform the 
teacher judgements that are inputted onto OTrack. 



 

 

 

 
Equality and reading  
 
When teaching guided reading to EAL and SEND pupils, it is important to use pictures and visual 
cues to support discussion in order to aid comprehension. In addition, time should be spent 
discussing and defining new and unusual words. Ensure that you model how to use specific 
strategies and give the children an opportunity to practice the strategies a number of times. Class 
teachers will need to consider ISP’s when planning effective reading sessions to ensure SEND 
pupils are being supported appropriately.  
 
Gender equality will be promoted by making sure texts avoid stereotyping and by ensuring boys 
and girls have access to all the resources available. In order to ensure boys are engaged and 
excited to read appropriate texts will be chosen that focus on boys interests.  
 
More able children will be well planned for by taking into account their current reading abilities 
and providing them with rich texts that allow them to build on their reading skills and develop 
their independent learning, reading and thinking skills.  
 
Opportunities to discuss issues of race, gender etc. will be provided through the discussion of the 
resources used.  
 


